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CHAPTER I
THE PROBLEM AND DEFINITIONS OF TERMS USED
Since its early foundation, the American elementary
school has experienced periods of change.

Striving for an

"answer" to the problems of instruction and learning,
educators have experimented with various organizational
patterns.

In more recent times, those supporting two basic

concepts of school organization, the self-contained classroom and departmentalization, have through discussion
revived the controversy over the two divergent plans.

I•

THE PROBLEM

Statement of the Problem
It was the purpose of this study (1) to present a
history of changes as they have affected the organization of
the American elementary school, (2) to objectively report
the case, pro and con, for the self-contained classroom and
departmentalization as stated by several leading authorities,
and (3) to consider the implications involved when making
changes in the organizational plan of the elementary school.
Importance of the Study
Pressures brought to bear upon the school from within
and without have demanded that effort be made to improve the
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educational opportunities of children.

With the desire to

"do something" educators have devised and tried organizational schemes in the hope of strengthening and improving the instructional processes.

For this reason it seems

advisable that those considering changes have an understanding of the basic organizational patterns of the elementary
school and the implications involved in their use.

II.

DEFINITION OF TERMS USED

Generalist
The term generalist shall be interpreted as being a
teacher responsible for the instruction and guidance of a
group of children in a classroom during a school year.
Specialist
The term specialist shall be interpreted as being a
teacher who specializes in a specific subject area as taught
in the departmentalized school.
Departmentalist
The term departmentalist shall be interpreted as
being one who supports the departmentalization plan of
school organization.

CHAPTER II
HISTORICAL CHANGES IN THE AMERICAN ELEMENTARY SCHOOL
The history of the elementary school reveals changes
in the organizational patterns of American schools from the
simple one-room school to complex organization found in many
of today's schools.

This history of change, brought about

by either social pressure or a sincere desire on the part of
educators to improve the educational program, is presented
to give the reader an opportunity to view the development of
the self-contained classroom and departmentalization in
retrospect.

I.

EARLY HISTORY

In the early formative years of the United States,
elementary education was very meager as it was limited
almost entirely to the efforts of the church.

School organ-

ization was in its infancy in these one-room, one-teacher,
and one-group schools.

Following the Revolutionary War, in

which many of the Old World ties were broken, a need for
universal education became evident.

Changes in the school

were influenced greatly by political and economic forces.
Following such innovations as the Laneastrian system,
which made possible the teaching of large numbers of pupils
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at small expense by the use of monitors who assisted
teachers, the idea of public, tax supported schools began to
be accepted.

This paved the way for an expansion of the

American public school (23:414-15).
II.

HISTORY OF THE BASIC PLANS

The Self-contained Classroom
In 1848 an important milestone in elementary school
organization was reached with the establishment of the
Quincy Grammar School in Boston.

This school made pro-

vision for a one-teacher-per-grade structure which was the
forerunner of the self-contained classroom.

By the end of

the nineteenth century this type of school organization was
the most prevalent in the nation.

Since that time there

have been several organizational innovations created in
an attempt to correct the faults of the graded system, but
not one of these plans has had a lasting or universal
influence (6:51-2) •
• • • history has clearly established the fact that of
the score or more attempts to solve the problems
inherent in the graded-school concept and to cut through
the restrictions of organizational devices, not one plan
has stood the test of time. Only traces and vestiges of
these various proposals remain today--scattered and in
separate schools. Not one single movement to modify the
graded plan actually took hold, for any extended period
of time; and each, in turn, fell by the wayside simply
because it did not come up with the necessary solutions
to the problems (6:59).
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Departmentalization
At the end of the nineteenth and the beginning of the
twentieth centuries, interest in departmentalization was
apparent as the schools in New York City began to be departmentalized in the upper grades.

In Bluffton, Indiana the

platoon plan {a form of departmentalization) was instituted
in all grades.
Goodlad in an account of the vacillating interest in
departmentalization from 1910 to the present reports:
Surveys conducted between 1910 and 1950 revealed
shifting enthusiasm for departmentalization and platooning. Interest in departmentalization grew during the
first two of these decades, even though the one-teacherper-class plan became more widely used. The debate over
respective virtues of departmentalized and self-contained
classrooms grew intense during the third decade, with
the advantages claimed for each being essentially the
same. In the fourth decade, 1940-1949, more schools
reported departmentalization on the way out than on the
way in, although so-called special subjects such as
music, art, and physical education increasingly were
being taken care of in the big cities by persons other
than the regular classroom teacher. Toward the end of
the 1950-59 decade, departmentalization once more was
picking up its advocates, with practice of it found most
frequently in the upper elementary grades, particularly
in the 8 - 4 pattern of vertical organization, and
occasionally in the primary grades (13:223).
The most recent incorporation in the school program of
departmentalization is in the Dual Progress Plan as conceived by George D. Stoddard (15:103).

Summary
The graded plan with its one-teacher-per-class
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feature has been employed widely since its conception during
the middle of the eighteenth century.

While this plan has

certain faults and weaknesses, the attempts to correct them
by instituting various organizational innovations have
generally fallen by the wayside.
Since 1900 there has been a varied interest in
departmentalization on the part of educators.

Currently

there is evidence, e.g., the Dual Progress Plan, of a
renewal of interest in this plan of organization.

CHAPTER III
THE CONTROVERSY OVER THE BASIC PLANS
OF ORGANIZATION
The chief concern of educators in positions of leade~
ship in elementary education is the improvement of instruction.

This concern has motivated attempts to improve the

educational program through changes in the organ.izational
structure of the school.

As an outgrowth of these attempts

for change, discussion in educational circles and elsewhere
as to how best to accomplish this improvement has resulted
in a controversy over two basic organizational plans: (1)
the self-contained classroom, and (2) departmentalization.
The outgrowth of this controversy in.dieates that it is bearing a certain impact on elementary education.

For this

reason it seems appropriate to consider: (1) the basic plans
of organization, (2) present practices related to these
basic plans, (3) the controversy over the basic plans of
organization, and (4) the viewpoints of those supporting
these organizational plans, pro and eon, as they relate to
important elements of the educational process.

I.

THE PLANS OF ORGANIZATION

When attempts are made to improve the basic plans of
organization, there is a departure from eaeh toward a com-
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promise that seeks to embrace the best qualities and
eliminate drawbacks.

As a result one may think of the self-

eontained classroom and departmentalization •as being at the
opposite ends of a continuum: any deviation from the pure
self-contained classroom represents a point on the continuum
in the direction of departmentalization" (22:212).
course the opposite of this is also true.

Of

However, in this

discussion the two plans will be considered in their pure
forms in respect to simplicity and clarity.
The Self-contained Classroom
The self-contained classroom is that plan of school
organization in which one generalist (self-contained classroom teacher) instructs a specific group of children during
each teaching day of the school year.

This plan is des-

cribed as the most common type of elementary school organization, the emphasis of which is directed toward the teaching of the child rather than subject matter (19:115).
Departmentalization
Departmentalization is "'The practice of separating
classes according to subject fields • • • " (13:223).

The

main purpose of this plan of organization is to bring
specialists (teachers of a departmentalized school) into the
educational program of the school (4:232).

These specialists,

being trained in specific subject areas of the curriculum
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instruct children in the elementary school in one subject or
a group of related subjects (8:199).

Therefore, the child

under this plan has several teachers during the school day.

II.

PRESENT PRACTICES

Present practices in the elementary school reveal a
variety of adaptations of the basic plans of organization.
In order to strengthen the self-contained classroom
"Specialist consultants or specialist teachers have been
employed to help, or to replace, the general elementary
teacher in physical education, music, arts and crafts,
remedial reading and speech, library, and foreign
language" (18:89).
Semi-departmentalized plans have been instituted
that utilize a homeroom type plan, a block of time, or other
types of innovation.

Some schools are using the self-

contained classroom organization in the primary unit and
some form of departmentalization in the upper elementary
grades (15:104).
In a study made in 1957-58 by the United States
Office of Education it was found that for grades one through
six more than seventy-five percent of the elementary schools
throughout the country used the self-contained classroom
type of organization.

Only ten percent used complete or

partial departmentalization.

Grades seven and eight were
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treated separately in the study.

Findings showed that on a

national basis thirty-nine percent of the schools incorporated complete departmentalization, while thirty-three percent reported partial departmentalization.

The self-

contained classroom was used in grades seven and eight by
twenty percent of the schools reporting.

This demonstrated

that the self-contained classroom was far more prevelant at
grades one through six, whereas, departmentalization was the
more common type of organization in grades seven and
eight (5:28-32).
III. THE CONTROVERSY
Forces of modern life are exerting pressure on the
schools to do something to improve the quality of education.
Educators have therefore been stimulated to find ways in
which the school program can be improved.
Presently there is a recurring wave of experimentation, demonstration, discussion, and agitation with
respect to the structural organization of the elementary
school. In view of the heightened pace and growing complexity of our cultural patterns in a technological and
international world, newer styles and types of organization, plans and programs, and various adaptations are
being recommended to make it possible for the elementary
school to fulfill its function and to discharge its
responsibility (5:28).
As a direct result of this stimulus for change, the
controversy over the self-contalned classroom and departmentalization has emerged.
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• • • In essence two conflicting points of view emerge:
(1) That because of increasing accumulation and importance of modern knowledge it is no longer possible for
the traditionally trained elementary school teacher to
be capable of teaching all subjects to all children with
equal skill and effectiveness; and (2) that the advancing science of human growth and development indicates
that it is more important for a child of elementary
school age to have a close contact with a single teacher
who will be in a position to understand him and to provide for his individual differences in ability, maturation, and potential (5:28-9).
This controversy ls one that will not quickly be
resolved.

Both sides have presented arguments of which it

ean be said that there are some "of reason and logic in each
point of view" (7:407).

IV.

TEE VIEWPOINTS

The viewpoints of authorities in school organization
concerning the controversy over the self-contained classroom
versus departmentalization seem to fall naturally into three
main categories:

(1) teacher effectiveness, (2) pupil

adjustment, and (3) integration of learning.

The following

discussion of these points of view ls concerned with the pros
and cons of the organizational patterns as they effect and
are affected by these important elements of the educational
program.
Teacher Effectiveness
The key to the success of any organizational plan is
how well it allows the classroom teacher to effectively work
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with pupils.
stressed.

This importance of the teacher cannot be over-

Eichorn counsels that"· •• too little concern

is expressed for one of the chief keys to the success of any
school program: the classroom teacher" (10:22).

Therefore,

it is vital when evaluating any plan of school organization
to carefully consider the role of the teacher in the school
program.
Departmentalization.

The departmental plan of school

organization, according to the plan's advocates, can make
the most effective use of the teacher because the school
administration is able to capitalize on his interests and
abilities.

This enables him to concentrate in certain

fields of experience or subjects (19:120).

Since the

specialist teacher works in a specific area of the curriculum, the school does not have to rely upon "the strengths
and weaknesses of individual teachers working alone" (16:30).
Departmentalization, utilizing specifically trained
personnel, permits the teacher to become a master of his
field as he becomes deeply involved in a special area of
instruction.

This involvement permits him to provide the

pupil with the type of instructional program he needs.
"Other things being equal, the deeper the teacher's understanding of his subject, the greater the likelihood of
excellent instruction" (2:254).

"The broadened aspect of

the program together with the availability of many distinct
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abilities among the teachers permits the program to become
adjusted to needs and desires of individual children" (16:,30).
Under the departmental plan, inadequacy of teaching
in any area is readily apparent because the instructional
responsibility is fixed.

For this reason supervision of the

teacher is facilitated"• •• with economy of time and
effort in administration" (16:30).
The effectiveness of the specialist is said to be
enhanced because it is more likely that special facilities
and equipment, without need for duplication, will be provided for such educational activities as music, science,
physical education, and arts and crafts (19:116).
The departmentalists contend that most generalist
teachers cannot be completely competent in the selfcontained classroom because"• •• it is the rare teacher
who has considerable competence in more than one or two
areas of knowledge" (2:353).

Further supporting this view

is the belief that no teacher can be capable in all fields
required in a good elementary program (4:232).

Due to a

lack of special training"• •• the generalist teacher is
often incapable of leading his pupils to a sense of joy in
learning and thinking because intellectual enterprise has
never held any excitement for him" (2:256).

Other dis-

advantages cited are that: (1) the use of the teacher's
interests are limited, (2) the teacher may have too many
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preparations to make, and (3) the teacher may devote too
much time to subjects whieh particularly interest
him (16:115).
Self-contained Classroom.

Those favoring the self-

contained classroom counter that teaching under the departmentalized system often becomes subject-centered rather
than child-centered (19:120).

"While it is important that

teachers know well the subject matter, the scope and depth
of the elementary-school curriculum are not so great that
classroom teachers cannot teach all major areas competently" (26:23).

The self-contained classroom teacher,

because he assumes the"• •• primary responsibility for the
child's welfare" (28:9), can provide a better climate for
the development of the whole child.

Knowing the children of

the class well, the teacher can serve as their guide and
counselor (13:274).

"•

This makes it possible for the teacher

• • to develop knowledge and understanding of individual

pupils necessary for planning appropriate educational
experiences" (28:9).
The control of the physical environment is much more
simple in the self-contained classroom since the child
remains in the same room during the day.
The physical environment of the child can be eontrolled extensively. He is assigned to seats, desks,
tables, and other furniture adapted to his physical
stature. The classroom can be made an instructional
environment conducive to his efficient learning. Class-

room organization permits minimizing fatigue, rotating
types of activities, correlating experiences, and
placing certain subjects in the schedule to meet recurring conditions" (19:115).
Those supporting departmentalization say

Sunnnary.

that under this plan of organization the teacher can be more
effective because
1.
2.

3.

4.

Use is made of his special interests and
abilities.
He can become a master in his field.
Supervision of the teacher is simplified.
Special facilities and equipment enhance
the teacher's effectiveness.

They believe that because of the diversified responsibilities
in the self-contained classroom, the generalist is not competent in all of the areas of instructional endeavor.
Advocates of the self-contained classroom counter
that departmentalization is subject-centered and that the
teacher in the self-contained classroom can teach more
effectively because
1.
2.

3.

His teaching can be child-centered.
He is able to know the children and plan
appropriate educational experiences.
He is able to control the physical
environment extensively.

Pupil Adjustment
To set the stage for optimum learning a school organizational plan should make provision for the adjustment of
the pupil.

Advocates of each of the basic organizational

patterns claim features of their plan to be superior in
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fostering pupil adjustment.
Self-contained classroom.

Those who support the self-

contained classroom point out that the foundation of this
plan of school organization is the basic idea of assigning
a group of children to one teacher for the major part of
their guidance and instruction (4:231).

As a result the

children are able to have a close association and acquaintance with the teacher who is able to assume the basic
responsibility for their educational experiences.

As an

outcome guidance can be provided by the teacher as she
observes the total behavior of the child under many cireumstanc es ( 28: 9).
The contention is made that sound principles of child
growth and development show that children need a home base
to facilitate adjustment for learning (22:216).

This home

base, the self-contained classroom, provides several
advantages because it (1) provides a learning atmosphere
which stimulates individual abilities and interests, (2)
promotes a sense of belonging to a group in which close
human relationships can be developed, and (3) fosters an
acceptance and respect for each student, who having strengths
and weaknesses, can be encouraged toward a realization of
his own potential.

Added to these advantages is an oppor-

tunity for the teacher to keep the lines of communication
open between the home and school concerning the adjustment

17
and development of the child.

These factors are said to

enable the teacher to help the child grow in maturity and
self-development (28:9}.
Those upholding the self-contained classroom believe
that under departmentalization the teacher cannot become
thoroughly familiar with the needs of pupils because they
are responsible for too many children during the day (19:120).
This lack of opportunity to know the individual child and his
needs is said to have a tendency to lower educational standards (16:30).
Departmentalization disregards the faet that the
individual is an organic being who cannot be farmed out
piecemeal to many persons. He must be seen and reacted
to as a whole being if the most effective learning is to
occur. The teacher needs to observe and work with the
individual in many circumstances and conditions in order
that he can determine what materials and experiences the
child needs for his development (17:273).
Departmentalization.

The departmentalist believes

that having a wide variety of teachers can be advantageous
as far as the adjustment of the pupil is concerned because
the danger of being exposed to a weak teacher all day is
eliminated (19:120}.

In addition to having the educative

experience of learning to adjust to various personalities,
the child has an opportunity of finding a close relationship
in a personality when he has more than one teacher (16:30).
The opinion is advanced that having several teachers may be
valuable on two counts: (l} that not every child responds
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equally well to every technique and approach, and (2) that
uniform environment is dull (2:257).

For these reasons it

is thought that the departmental plan will foster the adjust,..
ment of the child.
There are several reasons for believing that departmentalization will enhance children's adjustment. Good
teaching involves a variety of techniques. There are
limits to the methods and approaches that any one
teacher can offer. Even the best of teachers is likely
to have a single style of teaching, a characteristic
approach to most topics of instruction. In contrast,
variety is built into the departmentalized program (2:257).
Broadhead, of the Tulsa public schools, using the
SR A Junior Inventory in an attempt to measure the "differences in adjustment between fifth-graders whose school
experience has been in self-contained classrooms and fifthgraders whose school experience has been entirely in the
semi-departmental system" (3:386), found that "The Tulsa
semi-departmental fifth-graders showed better adjustment as
measured by the problems identified than the self-contained
classroom fifth-graders of the norm group • • • " (3:389) •
Livingston, in a follow-up study reported that:
The results of this study and the one by Broadhead,
while not conclusive, indicate that the semi-departmental
organization does not hinder the pupils' personal and
social development. It is not reasonable to conclude at
this point that semi-departmental organization leads to
better adjustment on the part of elementary-school
pupils. Still, the evidence reported here does indicate
that the longer a pupil was exposed to this organization, the more satisfactory his adjustment as
measured by this inventory (20:219).
Both researchers suggest that it is highly desirable that
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additional studies be made in the area of pupil adjustment.
Summary.

The self-contained classroom is said to

promote better pupil adjustment because
1.
2.

3.

4.
5.
6.

Children are assigned to one teacher who
can learn to know them well and be
responsible for them.
Guidance can be better provided by the
teacher.
Individual abilities and interests are
stimulated.
Close human relationships can be
promoted.
The pupil ean better realize his
potential.
Close home-school relations ean be better
maintained.

Teachers of the departmental plan are accused of not
having ample opportunity to know the individual child and
his needs.

On the other hand, departmentalists claim that

better pupil adjustment is promoted when a child has several
teachers because
1.
2.

4.

The danger of being exposed to weak
teachers all day is eliminated.
An opportunity to learn to adjust to
varied personalities is offered.
Finding a close relationship in a personality is enhanced.
There is an opportunity to respond to
various techniques and approaches.

Two research studies, though inconclusive, "indicate
that semi-departmentalization does not hinder pupils'
personal and social development" (20:219).
Integration of Learning
One of the centers of controversy lies in the concept
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of the interrelationship of the various fields of knowledge.
Supporters of both points of view eontend that their plan of
organization, in one way or another, encourages an integration of learning which brings together the knowledge and
skills of the various fields in a complimentary way.
Self-contained classroom.

Proponents of the self-

contained classroom claim that this is the only type of
organizational plan that"• •• provides a situation in
which a flexible program of varied aetivities based on large
central enterprises can be developed" (4:232).

As a result

the "Correlation and integration of subject matter are
facilitated because the teaching program. is in the hands of
one teacher" (19:115).
Reinforcement of learning occurs when a concept is
applied to areas other than that involved in the teaching of the moment. It is difficult to see how this kind
of reinforcement, this mutual enriehment, this integrative process can take place as effectively outside
the self-contained classroom as in (22:213).
"The self-contained classroom provides a setting in
which teaching and improving skills are an integral part of
all learning activities" (28:9).

This setting provides the

child with an excellent opportunity since, "The integration
of subject matter must be made by the individual himself, in
his own way, and no one else can do it for him.

Department-

alization, rather than facilitating this for the individual, actually hampers him in his attempts" (17:274).
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The schedule of the self-contained classroom is said
to be flexible making possible an adjustment in allotment of
time for the prevailing classroom activity (15:108) •
• • • Large blocks of time can be scheduled affording
the teacher more flexibility and providing for individual differences, as well as an opportunity during the
school day for cooperative teacher-pupil planning of the
day in ways most useful in meeting the various situations
that present themselves (28:9).
On the other hand, the claim is made that one of the greatest weaknesses of departmentalization is the rigid schedule
required which has the effect of dividing the child's program. into many parts (4:232).

As a result there is little

opportunity for elasticity in the use of time for instructional purposes because there must necessarily be a
n

• • • disruption of continuity when each activity is cut

off arbitrarily at the sound of a bell" (22:214).

Another

consideration is the time wasted when children move from one
room to another as they go to their various classes (19:120).
Departmentalization.

The departmentalists, on the

other hand, argue that the self-contained classroom can mean
to many teachers "a daily instructional program of separate
subjects taught without reference to interrelationships • • • " (15:107).

This condition infers that there has

probably been less integration in the self-contained classroom than has been claimed.

Anderson states that

"Integration has been a byword for thirty years yet it
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remains an article of faith rather than a utilitarian
principle" (2:258).
The teacher 'Who has mastery of an area of knowledge
has a frame of reference for evaluating the child's
development. He can interpret the child as he is now in
terms of how he should be when his schooling is complete.
The teacher who knows his area well can conceive the
details of today's lesson in terms of goals. The course
of action of the less competent teacher is aimless or
dictated by trivial, incidental considerations or by
experts and curriculum guides that the teacher does not
fully understand (2:255).
In the departmentalized program the claim is made
that no part of the school program ls neglected because
specific provision has been made for each school activity.
Since several teachers share the responsibility this "changing program best keeps alive the keen interest and alertness
of the child" (16:30).
Team-work of the teaching staff can be developed to
help assure that the ins true tlonal program is coordlnated to
provide a sound learning sl tuatlon ( 19: 120).
Summary.

The self-contained classroom is said to

have several advantages for integration of learning:
1.
2.

3.

4.

It fosters a flexible program of
activities.
Correlation. ls under the control of one
teacher.
The classroom setting facilitates integration of subject matter by the
individual.
The schedule is flexible.

The advocates of this plan claim that the rigid schedule of
departmentalization is its greatest weakness.

23
The departmentalists contend that many self-contained
classroom teachers instruct in separate subject areas without developing inter-relationships.

Advantages claimed for

departmentalization are:
1.
2.

The teacher, having a mastery of an area
of knowledge, is better equipped to set
goals.
Specific provision for every school
activity means no part of the school
program is neglected.
Having several teachers means a changing
program that keeps interest alive.
Team work of the staff assures a coordinated program.
V.

RELATED RESEARCH

At the present time there is very little accumulation
of research regarding the merits of one organizational plan
over the other.
page

However, in addition to the discussion on

18 of' the research by Broadhead and Livingston concern-

ing pupil adjustment in a semidepartmentalized school, there
have been a few studies conducted which relate to the problem.
Shane and Polyehrones (25:426-7), making a survey of
the research related to a comparison of the self-contained
classroom and departmentalization, report in the
Encyclopedia£! Educational Research a doctoral study in

1953 by Richard D. Hansen (25:426) in which an inquiry asked
prospective and experienced teachers which type of organization they preferred.

Although responses varied depending

on experience there was a trend toward the self-contained
classroom.

Also reported was a doctor's thesis by Charles

T. Hosley (25:426-27) in 1954 which compared 200 children
academically in semidepartmentalized and nondepartmental ized
sixth grades.

Those in the nondepartmentalized classes made

slightly greater achievement gains although departmentalization was found to rate somewhat superior in reading.
There was no significant difference found in grade placement
scores or behavior preference records.

In their concluding

remark the authors state:
In view of recent evidence it would seem that departmentalization is widespread, that such organization
per~ is neither demonstrably helpful nor definitely
harmful to children, and that while there may be a trend
toward the unit classroom it is not a massive
trend (25:427).

In a study by Margaret Rouse ninety-four different
practices were found between departmentalized and nondepartmentalized schools.
tically significant.

Of the total only fourteen were statisOf those fourteen, just one of the

seven practices favoring departmentalization was endorsed by
specialists of elementary education, while all seven of the
practices favoring the nondepartmental groups were approved.
In conclusion she states:
• • • the fact that only fourteen in the two groups of
schools studied were statistically significant would seem
to indicate that schools organized under different plans
of program organi-zation are not so different in actual
practice as the theories underlying the various types of
organization would seem to indicate (24:42).
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A survey by Otto in 1948 regarding departmentalized
teaching in the elementary school revealed that music, art
and physical education were taught most often by specialists.
These subject areas were followed by arithmetic, science,
social studies and handwriting (21:105-12).
Gerberch and Prall conducted an experiement in 1929-

30 to determine the efficiency of instruction in the departmental organization by comparing achievement in the selfcontained classroom and departmentalization.

They concluded

that "There seems to be little evidence upon which to base
any general conclusions concerning the effectiveness of
either plan of organization" (12:677).

CHAPTER IV
IMPLICATIONS TO BE CONSIDERED
The viewpoints expressed in the controversy over the
self-contained classroom and departmentalization give rise
to the conjecture that this discussion will continue for
some time to come.

Meanwhile, decisions concerning change

in the organizational pattern of the elementary school will
need to be made as the urging for educational improvement is
heard from many quarters.

These decisions must be carefully

concluded in the light of certain implications that arise
concerning school organization:

(1) basic considerations in

organizational change, (2) authoritative opinion as to organizational preference, and (3) recommendations concerning the
research and implementation of an organizational plan for
the improvement of the educational program.

I.

BASIC CONSIDERATIONS

Educators in administrative positions in the elementary school should carefully consider the int'luence of
change in the organizational pattern of' the school on the
educational program..

Of special importance are the basic

considerations involved concerning (1) the relative importance of the organizational plan to the total educational
program, (2) the adaptability of the plan to the school sit-
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uation, and (3) the role of the teacher in any organizational change.
Relative Importance of the Plan
Undeniable is the fact that the school must have its
organizational pattern to expedite the teaching-learning
situation.

However, concern over the type of structure

should not be allowed to over-shadow other important aspects
of the school program •
• • • while the type of instructional organization is
certainly of considerable importance since it influences
the kind of educational program carried on in a school,
the fact remains that the administrative organization
for instruction cannot, in itself, assure effective and
efficient educational accomplishment. What actually
goes on in the teaching-learning situation remains of
transcendent importance, and it is toward this situation
that efforts to improve the quality of education must be
directed (5:32).
Adaptability of the Plan
Since improvement of educational opportunities for
children is the school administrator's ultimate goal, he
should strive for a plan of organization which can be
readily adapted to the needs of the school because "A school
structure which permits its staff to adjust readily to changing conditions, needs, and values will reach greater educational accomplishment" (7:408).
Success is related to how well the organizational
pattern compliments the particular school situation into

28
which it is incorporated.

Since comm.unities, faculties,

children, and school facilities are different in various
localities, the plan of organization must be fashioned so as
to serve the needs of those for whom it is intended.

The

school must be carefully evaluated in the light of its
educational philosophy, pupil adaptability, faculty readiness, community needs and desires, and plant facilities
before any organizational plan can be successfully incorporated in the total program.

In going one step further

Goodlad aptly states:
It seems abundantly clear that the matter of reorganizing instructional design goes far beyond simply
examining current organizational plans and then adopting one that appears to fit the local situation. A
principal needs to be aware of and hold back the pressures and arguments that may be advanced in support of
adopting a particular plan of organization before goals
are identified, clarified, and defined, and before
appropriate activities are selected. An elementary
school principal also needs to resist the temptation to
look upon a "new" plan as a summit to be attained. If
he can regard a modification in design, and adaptation
in structure, as one of a series of steps in the improvement of education for boys and girls, he will be ready
to move ahead as educational goals are modified and as
subsequent organizational adaptations evolve (15:127).
Role of the Teacher
The role of the teacher should receive primary consideration in the formulation of any organizational pattern.
The Educational Policies Commission of the National Education
association emphasizes this point as it states:

29
Many of the contemporary issues in elementary
education will persist. New issues will arise. One
element, however, is comm.on to all issues in elementary
education. This is the central role of the teacher.
The teacher, more than any other factor, determines the
quality of elementary education. There is no substitute
for a person of high integrity, sensitive to children
and professionally trained to perform the teaching
function. As a consequence, the citizen who would
seriously devote himself to the improvement of elementary education in the United States, should take as his
first objective the recruitment, education, and retention
in the profession of qualified teachers (9:25).
II.

OPINION

The opinion of authorities as to the type of organizational pattern that best serves the needs of the elementary school program can be of valuable assistance when considering the implementation, modification, or retention of
the school's organizational plan.

Presented is a limited

discussion of opinion regarding the two organizational plans.
Self-contained Classroom
A survey of the attitude of most authorities writing

on organizational preference in the contemporary literature,
and evidence regarding present practices in the .American
elementary school, reflect a current preference for the selfcontained classroom as the best means for .furthering educational objectives when it has been modified to meet the
needs of children as they face a demanding society.

In a

recent letter, Robert Groeschel!, Director of Elementary
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Education for the State of Washington, ably expresses this
sentiment as he writes:
• • • I don't think most of us are ready to sacrifice
our feeling for children for higher attainment in subject matter but it does seem that there must be gounds
for some modification, especially in fields of specialized training such as physical education, music and art. 1
A recent conference of elementary education specialists organized by the Department of Elementary-KindergartenNursery Education of the National Education Association
offers further support of the modified self-contained classroom in its recommendations:
• • • that local school systems invest their major
organizational efforts in maintaining and improving an
arrangement that has the most promise as a setting for
the education of elementary school ehildren--a heterogeneous class for whose total day one teacher assumes
responsibility •
• • • that even though such an arrangement is known as
the self-contained classroom, the following features be
incorporated into the total arrangement:
Cooperative staf'f planning
Advice and help of specialists in various content
areas and their assistance in teaching when needed
Availability of a great variety of instructional
materials, with teacher autonomy in using such
materials as they fit the needs of children in the
classroom and facilitate the learning program

1

A portion of a letter written on July 11, 1963 to
the author concerning the self-contained classroom and
departmentalization by Robert Groeschell, Director of
Elementary Education for the State of Washington.
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Accessible supplementary instructional material
centers in every school, which include a wellequipped and well-staffed central library and a
center for audiovisual materials. Equally desirable
are centers for health, physical education, and
recreation; art; music; sciences; industrial arts;
and homemaking (1:3}.
Departmentalization
The most recent attempt to bring departmentalization
into the elementary school is the Dual Progress Plan.
George D. Stoddard, the originator of this scheme of
organization, describes the Dual Progress Plan as being

"•

• • designed to put an end to the concept of average

pupils doing average work under average teaching
conditions" (27:352).

In this plan

• • • a home teacher is placed in charge of two rooms,
on a half-day basis for each. This teacher is responsible for registration and eounselin§ and for teaching
reading and the social studies (the cultural. imperatives"} in what is essentially a graded plan in its
scheme of vertical organization. The other half-day is
assigned to special teachers who teach mathematics and
science, music, arts and crafts, recreation and health
(the "cultural electives") in what is essentially a nongraded vertical scheme of organization. Stoddard
stresses the importance of all-round maturity as a
central goal of the home room, and rapid advancement of
a highly individualized basis through the cultural
electives in the second half day (15:103-4).
Educators would do well to watch the Dual Progress
Plan as the experiment continues.

An

important contribution

toward future elementary school organization could result
from the efforts of those who are working with this plan.
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III. RECOMMENDATIONS
Much remains to be learned about school organization
and how it can best be implemented to improve the e due ational
program.

It has been suggested that the time will come when

there will be no need for school organization as we know it.
In the school of the future, with the kinds of flexibilities we have been talking about, school organization may be a term used mainly in discussing the
history of education from 1800 to 2000. The emphasis
will not be upon an organizational structure geared to
a specified number of children and teachers, a particular kind of school plant, and a relatively static
curriculum. The emphasis will be on the coordination of
vast educational resources into programs geared to the
individual needs of a child and to the common needs of
children (29:146).
Meanwhile, educational research will be required to solve tbe
problems we face today and those that will become evident in
the future.
Suggested Research
In view of the fact that educators are looking for
better ways to implement a more effective educational program through change in the organizational pattern of the
school, the importance of additional research cannot be
overstressed.

Currently there is very little evidence to

substantiate the viewpoints in the controversy over the
sel~-contained classroom versus departmentalization.
Certain studies have been suggested as important in helping
resolve the question regarding the comparative advantages of
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these organizational patterns.
John E. Suttle, Assistant Professor of Education at
the University of Oregon, in a study of the self-contained
classroom versus departmentalization made the following
observation:
A survey of the research in the field indicates
little definitive evidence to back the claims of either
group. Research studies are needed which compare (1)
opportunities for individualization of instruction, (2)
pupil adjustment and personality development, (3)
teacher competence to guide instruction, (4) pupil
achievement, and (5) feasibility and ease of administration in the two organizational patterns (28:12).
Other studies have been recommended by Goodlad.

One

deals with the question, "Do teachers behave any differently
under one plan of organization than under another" (14:125)?
In addition he suggests that:
Studies are also needed to determine teachers r readiness for changes in school structure. During the past
century promising schemes in American education have
come and gone. Some of them have left behind disillusioned teachers whose daily teaching problems were not
eased by the hoped-for panacea. Perhaps these teachers
were not ready for the new proposal. Perhaps they
expected more from it than eould possibly be produced.
As a result, a promising reform was abandoned and
unfairly discredited (14:125).
In Conclusion
Change is necessary and desirable.

Change is also

stimulating and rewarding when it is based on decisions that
are a result of adequate research, thorough evaluation, and
careful deliberation.
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We recommend that teachers, administrators, and lay
citizens approach innovations with an open mind, neither
turning their faces away from new concepts nor accepting
them without careful assessment of their value. There
is nothing wrong with "what is," if it is sound, if its
usefulness in today's world is proved. At the same
time, it is necessary to explore and use new ideas and
approaches. Whether the educational practice being
appraised is traditional or untried, invariably it
should be measured against the one goal of elementary
education--desirable educational growth and development
of every child {1:4).
The horizon of the future offers unlimited opportunities for improvement of educational programs for
children.

Progress will be made as a result of increased

resources, technological advancement and the determination
of a band of dedicated educators to unfold the mysteries of
the unknown, breaking through to the dawn of a new era in
the education of elementary school children.
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